Ⅰ. Introduction
China's economy and society have been developing dramatically and the world is watching as a new super power emerges. Having rival relations east and west for global priority over the last few decades, China has been a focal point for collaboration and contributions in our increasingly global age. Global processes and conditions continuously suggest to the world that a new educational approach for global citizenship education is needed. The swiftly rising China is moving to understand and to influence the world and it sees the importance of citizenship education as a means to national development. China is an example of how old national authority controls old citizenship modes but at the same time is pushing its citizens toward globalization. In this article, I will engage with Chinese citizenship education and its development under the context of globalization, but I will also focus on Chinese students' perceptions of these issues. I argue that old citizenship education modes need to move out into new areas. I then discuss various possibilities to develop a new approach to education and the shaping of global citizenship education.
This article is arranged in several parts; first, an exploration of citizenship, global education, and global citizenship education under the context of globalization and some possible connections between them. Second, as a case study, China is then discussed in terms of broadening citizenship education and related issues, educational focus and government educational reforms. Third, I will discuss global events held in China and Chinese students' recognition and adoption of global citizenship awareness and attitudes. In conclusion, I found that national frameworks for citizenship education are no longer adequate in the face of changing global environments and that it is necessary to build a new form of global citizenship.
Some remarks on citizenship, global education, and global citizenship education under the context of globalization
First, I will focus on contextual comments about globalization before moving to citizenship issues. Globalization had been debated extensively, especially, since the 1970s, and neoliberal globalization has actively transformed transnational economic processes and globalization formed from the historical combination of "Western and non-Western knowledge to produce a transnational narration of the past" (Michal Lang 2014, p. 15) . Global phenomena and conditions have expanded movements of commodities, migrants, advanced science and technologies rapidly. In a brief assertion by Osler and Vincent (2002) and Wood (1999) it is stated that globalization is reality and what we are seeing and recognizing now is significant and meaningful. Globalization is clearly creating enormous mutual networks and common zones. These circumstances and their new forms and approaches are referred to as "new transnational history under globalization (Tyrell 1991 (Tyrell , p. 1044 ." Some of the most significant transitions have been an increasingly integrated world and the weakening of traditional nation state authority, and along with that an emphasis on ideas of culturally homogeneous citizenry, sharable citizen, or the global citizen (Patricia Bromley; Robertson 1992) .
These ideas of global citizenship have been problematic on the national level, however, and have strongly influenced education within nations. What are the connections between citizenship and global citizenship education? Sato emphasized that the connection is global education and that global education focuses on ethical issues through liberal education (Saito Naoko 2015). In the 1990s, the global education movement started in the USA, which adopted global issue-based education; however, this has long been an act of balancing problems between citizenship education and global citizenship education. In an effort to seek balance, the USA as well as many other countries emphasized that teachers should teach global issues but should also engender patriotism in their students (Kenneth A. Tye 2003, p. 165-167) . It also can be argued that in the face of global education nations may experience anger and fear concerning the scope of their citizens' identity (Patricia White 2012) so that they fall back on patriotic style teaching. Global processes, however, have been increasingly shaping global citizenship through universal individual rights and freedoms. Understandings of global education by nation states are still an ongoing process of "patriotic" teaching as was discussed above. This will be looked at in terms of patriotism between nation and citizen from the historical perspective. Green (1997) pointed that our national education systems were created as a part of state formation in modern society. In earlier ages, citizenship is seen as a nation-based process. Aristotle as quoted by Heater (1999, p. 171) Heater (1997, p. 22 ) also explained that global citizenship is moving from ambiguity to clarity.
It is a process and its expanding ideas and its characteristics can make for a safe and peaceful world. In this way, the concept of global citizenship was clearly expressing ideas as a member of the human race, responsible for the condition of the planet, as an individual subject to moral law, and finally for the precise promotion of world government (Heater 1997, p. 36) . Global citizenship is not a system of legal protections, but is more concerned with social justice, international awareness, and well-rounded citizens (Lynn Davies 2008) . (2014) criticized the education reforms 3) three times stating that too much emphasis was placed on "qualification, responsibility, obligation" in citizenship education which is too narrow.
Broadening citizenship education in China
Chinese citizenship education embraced global education but it is still at the national level of education policy reform and curriculum. While Chinese students learn global education as a method of promoting patriotism; however, this is also a way to interact with global processes. If China wants to be a global power, it needs to reconsider its citizenship education. Chinese citizenship education emphasizes understanding global competition and cooperation and global views for the development of their own nation and to broaden the concept of Chinese citizenship, but this view still maintains the below the nation level citizenship education.
Shaping citizenship education through global events in China
As David Black and Janis Van Der Westhuizen (2004) The analytical method for interviews was adopted from a social constructionist perspective (Berger & Luckman 1966) in order to understand individual (or people's) ideas and beliefs (Marshall and Rossman 2006) . The mixed research in this study is necessary to understand the recognition and attitudes of Chinese citizenship which brings Maxwell's relatively solid reliability and validation (Maxwell 2005 ).
This research is designed is to understand how students (individual perspective) recognize global citizenship and their beliefs and thoughts about it through experiences in global events. Students participating in this research data include various volunteers with experiences especially in the Olympic Games, the Shanghai Expo, and other regional activities. The choice of these students is not to focus on one certain global event experience, but rather to choose students who have rich experiences with global events and activities.
Therefore, my data consists of student volunteers not only from the Shanghai Expo but also other global events. Based on this, the three research questions are designed to observe their beliefs about citizenship and global citizenship education. These questions are also used to investigate how students recognize their own perspectives and their own understandings of their own country and future. Table 1 ).
Interview sampling consisted of 20 interviews conducted from September to December, 2015 and 5 interviews done at the same time as the Survey in 2014. Twenty-five students were selected for 20-30 minute interviews (10 from Shanghai, 10 from Hangzhou, 2 from Beijing, and 3 from other areas; 10 from 3rd year undergraduate students and 10 from 4th year students; and five being from all years) in universities as Zhejiang University who had volunteer experiences in global events such as the Shanghai Expo, the Olympic Games, and other global activities.
The limitations of this research are as follows: first, there are no strong representative targeted wider schools and populations with confidence. Second, it avoided talking about sensitive issues such as human rights, freedom, and relative political issues. Third, interview respondents' were weighted too much toward senior years (3rd and 4th years).
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Ⅳ. Data results
Data analysis was presented under one big umbrella with 3 research questions. First I begin with an analysis of the overall aim and survey results and then go on to discuss the three research questions by briefly analyzing students' recognition and attitudes.
1.Survey results
The survey consisted of 49.1 males and 50.9 females, 26% local Shanghai students and 74%
non-Shanghai students in universities; 40.5% were volunteers for global event activities
(especially the Shanghai Expo), 59.5% non-volunteers for activities (See Table 1 ).
Overall, the data results show that global events promote global citizenship education on the individual level (Mean 3.49), the local level (Mean 3.15), the national level (Mean 3.27), and the global level (Mean 3.15). It is very interesting the most highly marked score is the individual level which has an average much higher than other levels (See Table 1 ). Students from universities in Shanghai and volunteers on the individual level showed Mean 4.15 and Mean 4.12 respectively and these means are much higher than students from other universities.
1) Expanding global citizenship education
The global events affected students' knowledge, skills toward global education development thereby closing the distance between students and global society. With 5 being "very much agree," 4 "much agree," 3 "agree," 2 "not much agree," and 1 "not agree at all," the survey marked that students " foreign country's civilization and it gave me a broader world view… I learned from them. I was surprised how great the world was and that we have to grow with each other and need more mutual understanding. These achievements were great contributions to our world and I would like to learn more."
2) The national level 3) The local level
On the local level, students in Shanghai showed a stronger recognition and sense of belonging than on the global and national level (See Table 1 . Local level questions for 3.1, 3.2, and 3.3). They are very proud of Shanghai (e.g. Shanghai people) and proud at successfully holding the Expo (mean 3.9). On questions about the local level, students from Shanghai, Hangzhou, and Beijing (developed cities) emphasized a strong sense of pride for the place which they were born as is described by one respondent below:
"I was born in Shanghai. It was the earliest in modernization, internationalization, and humanization, and is full of vitality and energy as a big cosmopolitan city… I do not want to leave Shanghai. I want to be part of this city."
(3rd year undergraduate student, female, Shanghai)
4) The individual level
Through all the levels in the survey, students at the individual level showed the highest Through the survey results, students on the global, national, local, and individual levels had the highest scores in volunteers at universities in Shanghai. The individual and local levels also showed higher scores than the national and global levels. Concerning the 4 levels, respondents generally supported the 4 levels but when they talked about individual aspiration their voices grew louder and more excited. The survey and interviews provide the general sense that global events bring a sense of citizenship and global-mindedness but also promote pride in their own culture at below the nation level. On the other hand, the data also shows the inspiration of respondents to make changes in their views and behaviors on a more global level. Citizenship education in China is still focused on nationalism and pride, but as is shown through the data, students want more global citizenship education which will support them on the nation and local levels as well as in their personal development. The global events provided not only national pride and feelings of nationalism but on the global and individual levels it also highly emphasized the importance of global citizenship education.
After discussing the survey results, I will move to a discussion of the three research questions, RQ1, RQ2, and RQ3. When considering Table 2 and the students' interviews, it can be seen that the students understand that the two concepts are different; however, when asked about the characteristics of the two concepts, students explained them in very similar ways. While the students seemed to be confident in their understandings and views of national citizenship, they did not seem so confident concerning global citizenship. In the words of on student (3rd year, female, Shanghai):
"…I think both concepts are correlated. Isn't global citizenship a bigger view so it includes citizenship? …Being a global citizen has broader characteristics such as peace, fairness, embracing our planet. Well, citizenship education from what I learned is also about becoming a good person, helping, morality,…harmonizing our society. I think they are closely related."
Most of the respondents placed considerable emphasis on the differences between both concepts but also agreed that they are not exclusive and mutually connected. Concerning the roles of global citizenship, students also expressed common relations between them. Table 3 expresses students' ideas about the roles and characteristics of global citizenship.
Roles discourse Characteristics
The roles of global citizenship discourse are seen as important in terms of highly qualified and broad views emphasizing self-reliance and individual development (Cogan 2000; Banks 2004; Wang Xiao 2005) . One student commented as follows:
"…Citizenship is entitled when you were born, but global citizen is obtained by your own Reflecting on what has been learned from the respondents' answers to the three research questions, the views of understanding citizenship and global citizenship showed earlier findings about tension and struggles (Heater 1997 ) but forming inter-connections and sharable agenda (Griffiths 1998 ; Grad delanty 2000) through roles and knowledge. The study also underlines the complexity and diversity in global citizenship and citizenship education recognized in different approaches partly reflecting data in this study. Most countries still lack diversity and the intention of global citizenship education. In China citizenship education is still focused on serving the nation. However, Chinese curriculum reforms and samples for this topic found that global citizenship education is developing as students are looking to improve and develop their own lives. This is also one of the results of the global events.
From this it can be seen that the development of global citizenship is not under the control of the state but rather is an evolution formed from connections with the rest of the wide world.
In answer to the overall research question, the first key point was that Chinese students think China is not ready for global citizenship education, but they think China should start because China's citizenship education focuses on the below the nation level (Wing-Wah Law 2006) . The data analysis found that students had an increased sense of pride and patriotism, and a reduced feeling of China's negative image from outside. The concepts of global citizenship education and participation in the global events and the education they received from volunteering at these events makes them feel more connected on the global level and In answer to RQ1, students' perception of the two concepts were distinguished by particular vocabulary groups and clearly defined and limited by legal definitions on the below the nation level (Heater 1997) . Based on the vocabulary used by students, it can be seen that they think that the definitions of the two concepts are different; however, when describing the two concepts, they use very similar words. Nevertheless, overall the data and understanding and characteristics of global citizenship are highly connected. Answers to RQ2 also expressed ideas that the role of global citizenship should be broadened in China as contributions to the world in terms of skills and knowledge are very sharable. The respondents' comments on the RQ2 clearly supported global citizenship in terms of common virtues and moral behaviors. From this point, respondents emotionally aspire to global citizenship which promotes images of professional, capable citizens who are able to view the world and global issues from a neutral position. Students expressed that they are very willing to accept the characteristics of global citizenship that they discussed on their surveys and in their interviews. Regarding the tension and conflicts that may come along with global citizenship in RQ3, the findings suggest that the discourse on global citizenship should not be conducted concerning sensitive political issues. This research suggests that global Through global events and activities China promotes national pride and nationalism. The global events highlighted China's ascendance in diverse ways but through the events China also made itself available to foreign people from all over the world. While China was on display at these events, it also experienced and recognized other nations of the world.
Through contextual materials it can be seen that global citizenship is not controlled by a state; a global education for global citizenship is naturally produced and brings about a stable space for all who value tolerance and mutual understanding and expect morality and generosity among countries. Global citizenship education is not defined by one state, but all nations working together on global problems and common issues. Minimizing wars and conflicts, preventing disasters and the destruction of the environment are all common global issues and should be solved together. Once again, global citizenship is not a new or ambiguous concept -it is a concept based on universal human rights, freedom and the responsibilities that come along with it.
